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PRESIDENT!S MESSAGE

Greetings! At this time of the school year, as we wind
down and simultaneously look ahead to the next school
year, we LOTE educators unfortunately find many
disturbing issues seemingly beyond our control that are
shaking our professional world at its roots. We have
endured grim news of the discontinuation of the LOTE
Proficiency Exams and some LOTE Regents Exams,
budget cuts, reduced enrollment, larger class sizes,
increasing the school day and year, weakened
leadership, less leadership positions, colleagues without
jobs for September, cuts in language programs, and
probable future changes in the New York State
graduation requirements. Many LOTE educators
stepped up to the plate, contributed questions and
organized exams via FLACS so that we might maintain
these previously hard fought for, student evaluative
tools. If you have read the proposed graduation
requirements, there is no mention of LOTE, presently a
Core Subject, yet the present minimal LOTE requirement
has not been removed. However, where will the
architects of education find time in the school day to
include LOTE if there will be increased requirements in
the four remaining Core Subjects? All of the above have
been both disheartening and enraging to us in the field
of LOTE education. But, shall we surrender without a
murmur from us for our beloved discipline? No, if we
truly believe that our subject area is worthwhile, we have
no choice but to find ways in which to reply.

A couple of months ago, I distributed to all members, via
an email update, a survey on college readiness. I asked
you to include your thoughts in the comment boxes in
regard to Foreign Language. If you took the time to do
this, I thank you. If you were too busy, thought others
would do it, or did not think your comments would make
a difference, perhaps that indifference has led to more of
the disheartening news from Albany. When is the right
time for you to stand up, take time out of your personal
schedule to make that extra effort to defend the subject
you love and teach?  Now is the time, without looking

over your shoulder to see who else is standing with

you. NOW IS THE TIME before studying a foreign
language will only be for the elite, before LOTE

programs are wiped out across the nation. NOW, more
than ever, each one of us needs his or her voice heard
in public forums, and at district board meetings where
you reside.

It is no longer enough to rely on the leadership of
departmental and district LOTE leadership to advocate
for your programs. There may no longer be a
department leader of your LOTE department. Then let
results stand as testimony to the successes of our
students who study language and love them. Vow to
keep LOTE continuously visible in your school. Find
ways of advertising your students! successes in your
district-wide newsletters that arrive at every door in your
school community. Advertise Foreign Language Week
activities, prepare programs that involve parents, speak
at PTA meetings and show the work of your students. Be
sure to prepare Foreign Language Week events for all
levels, hold school competitions, foreign film festivals,
and evening events. Keep LOTE continuously in the eye
of all who live in the district and by doing so, make it
such an integral part of a child!s education in your district
so that parents will protest if it is cut. You can do all of
this together with the other members of your department
and be successful if you truly believe that foreign
language is a very important tool in this 21st century,
global society. United by one mission… to preserve
LOTE… we cannot fail.

Encouraging for LOTE, and for LILT, was a sizeable
increase in the number of districts, members, and
students who participated in the Student Foreign
Language Competition this year. Hopefully you realize
one way to send the message of the importance of
retaining LOTE, for all on Long Island, is to participate
more in these events, thus affording incredible public
relations opportunities for LOTE in your district. These
events are more important than ever for LOTE
education, which LILT is happy to continue to provide for
the benefit of your students, and LOTE on Long Island.
On Saturday March 19th, the judging for the LILT Student
Foreign Language Competition took place at Bay Shore
Middle School. We are grateful to the Bay Shore Public
School District for allowing us to hold this event for the
fourth time at this very convenient location, and to Linda

Scalice, Director of ESL, World Language, & Dual



Language, for making all of the arrangements. We
sincerely appreciate all of the countless hours,
dedication to task, and attention to detail that Bob

Tenaglia, Committee Chair, and his assistants, Sean

Doherty, Dan Saitta, Ron Taub, and R i c h a r d

Zawislak , willingly gave to this event. The many
volunteer judges, our active and retired teachers,
enjoyed a delicious brunch, collegial cordiality,
networking, and collaboration. Without all of you, none of
this would have been possible, so thank you again.

The annual LILT Poster Contest judging was held at the
Bethpage Restoration Village on March 24th. This year
our judges were: Jo Greene, Carol Jay and Pat Ralph.
Jane Mooney, Committee Chair, once again did a
fabulous job coordinating all of the aspects of this event
with the members of the committee: Tom Coleman,

Marie Guillet, Rebecca Gutierrez and Graceanna

Maiello. Our sincere thanks also to: Bruno Bernardino,

Therese Coleman, Alba Gallegos, Kaitlin Gillens,

Adrienne Greenbaum, Jeanette Keicher, Pat Lennon,

Gene Lowenberg, Josephine Maietta, Riccardo

Mancuso, Mirtalita Matos, Doug Moore, Ellen

Shields, Lisa Silveri. Anahí Walton-Schafer and
Michelina Zeni who volunteered to collect posters,
check memberships, deliver and set out posters for
judging. As usual, teachers of the winning students will
be contacted shortly for prize distribution, and the names
of winners will be easily viewed in the summer edition of
the LILT Newsletter, which has been traditionally posted
on our website - www.liltfl.org - after the close of school.
The Excellence in Foreign Language Award Plaques
(deadline for orders was March 31st) was handled
adeptly this year by our Second Vice President, Janet

Loehr . When your plaque order arrives, we are
confident you will agree they make for a beautiful
presentation to honor your best and brightest LOTE
students. Thanks Janet for the meticulous care you took
in coordinating this opportunity for our members.

LILT offered a fabulous series of Professional
Development Workshops in March and April. I hope all
of you who are required to complete 175 professional
hours to maintain your certification every five years are
taking advantage of these offerings. I would like to thank
First Vice President, Anahí Walton-Schafer, for the
tremendous job she did recruiting presenters, gathering
workshop descriptions, driving directions, and all the rest
that goes into overseeing this task. By using our online
services, those interested could conveniently register
and pay online 24/7. My sincere thanks to the presenters
of these workshops for generously sharing their
expertise with us:  Bill Anderson, Lisa Dunn, Franca

Fiorentino, Fran Malkin, Jennifer Nesfield, Manju

Prasad-Rao, Dan Saitta, Erin Tannenbaum and Kerri

Titone.

Although the 2011 LILT Annual Conference may seem
very far off, the Planning Committee Meeting organized

by Chairperson, Adrienne Greenbaum, met on March
15th.  LILT extends many thanks to all those who
attended and contributed their ideas and suggestions for
workshops and presenters. This year!s conference
LANGUAGES BUILD FUTURES will be held on
November 5th at SUNY Old Westbury. This is a week
earlier than usual, so mark your calendars. If you are
interested in giving a workshop, please go the LILT
website (www.liltfl.org), download the Call for Proposal
form, and submit it to Dan Saitta, Workshop Presenter
Coordinator, as soon as possible.

As the end of the school year approaches, LILT has
already planned the Spring Membership Meeting, to be
held this year at the Holiday Inn, Plainview on May 26th.
At this dinner we honor retiring members, as well as
award and stipend winners. Although it is a busy time for
teachers, please attend this happy occasion to spend
relaxing, social time with LOTE colleagues. If you know
of any member who intends to retire at the end of this
school year, please contact 1st Vice President Anahí
Walton-Schaefer as soon as possible to ascertain if this
person meets the constitutional profile for recognition.
Thank you Anahí Walton-Schaefer for organizing this
event.

Wow! Please note how many people are needed to
make these events come to fruition as successfully as
they do each year. I am so grateful to all of you who
made the extra effort to lend a hand. Members are
always welcome to help and get involved. As you
approach the Spring Recess, I hope you!ll find some
time to rest before the last push to finish the school year
with positive outcomes for all your students. I too extend
to you my best wishes for the upcoming holidays, and
wish you and your students every success in June.

Michele Ortiz
LILT President

FROM THE EDITOR
This edition focuses on the crying need for LOTE
education in a time when it is being given such negative
press, and being cut from so many curricula. Two
articles focus on China and how they are successfully
producing excellent students (with superb results on
international exams) and researchers, and should serve
as a wake up call as to what we must do to improve not
only LOTE education, but also our education in general.
If anything, these articles should show how LOTE is
essential to our national security, and if we wish our
students to become effective, genuine, global citizens,
they must learn about other cultures and not remain
linguistically inept. Our provincial attitude that everyone
speaks and understands English is antiquated and
outmoded. It is our job to convince school officials, that
by cutting LOTE programs, we are impoverishing our
beloved country in every way possible. We cannot afford



to let this happen, nor should we tolerate it. Show these
articles to your administrators and PTA members, make
your case, and if you do nothing, you have only yourself
to blame. If you do act, you can look back knowing you
did everything you possibly could, and perhaps one day
say to yourself, “It!s a job well done. I made a
difference.”

CONGRATULATIONS

To Walter Kleinmann whose family figures prominently
in the book, It Happened In Italy, Untold Stories of How
The People of Italy Defied the Horrors of The Holocaust,
by Elizabeth Bettina. Thomas Nelson, Nashville, TN,
2009. (ISBN 978-1-59555-102-3) Editor!s note: This
book is an excellent read, and worth every minute of
your time.

To Nick Maurantonio for a recent article in the NY Daily
News:

What began as a simple class assignment has become
a personal lesson in ancestry for students at a Queens
Catholic high school. About a dozen students in the
advanced Italian class at the Mary Louis Academy in
Jamaica Estates translated a book last year filled with
the recipes and history of a small Sicilian town.

Those assignments were compiled into an English-
language edition, copies of which were presented
Tuesday to members of the Astoria-based S. Antonio
Abate Fraternal Society of Castrofilippo. "I'm from that
town that we translated the book from," said senior Sara
Trapani, 18, of Bayside, whose parents left Castrofilippo
before she was born. "I got to see how things were done
when my grandparents were younger."

Last year, Trapani gave her Italian teacher Nicholas
Maurantonio a copy of "Castrofilippo a Tavola," which
means "Castrofilippo at the Table," because her Italian-
born instructor would enjoy it. But she had no idea what
her gesture would lead to. Maurantonio's initial plan was
to give students a few translation assignments from the
text, but "it kind of took on a life of its own."

"I just thought it was a gem," Maurantonio said. "The
girls who are from Castrofilippo got insight into their
ancestors and into their families. The girls who aren't
from Castrofilippo got insight into a whole southern
Italian culture." The book is packed with recipes for
regional dishes, such as stuffed sardines and green
chick pea soup, along with tidbits about local holidays
and traditions. The all-girls school decided to print
English copies of the book so the students hard work
didn't go to waste, Maurantonio said.

After learning the largest group of Castrofilippo people
living outside of Italy were in Astoria, Maurantonio and
his students decided to track them down. Society of
Castrofilippo member Charles Annibale, 40, of
Whitestone, said he was glad they did. "This is a great
honor," said Annibale, whose Astoria-based group has
about 150 members. "It brings great pride to see

students get involved in a project like this."

Reprinted from the NY Daily News, February 17, 2011.
Submitted by Nicholas Maurantonio, The Mary Louis
Academy.

BORO EDUCATORS SLAM PLANS TO AXE ITALIAN

The planned elimination of the Italian Regents exam is
being lambasted by Queens legislators, educators and
residents as a move that would get rid of a test that has
seen a significant increase in exam takers in recent
years, wipe out many Italian classes and isolate an
Italian-American population that makes up more than 14
percent of New York City. The state Education
Department has said it may axe the Italian Regents, as
well as German, Hebrew and Latin, after June 2011
because they are too great of a financial burden for the
state.

“As an Italian-American elected official that represents a
large Italian community, I can attest to the profound
disappointment of many of my constituents to this
decision,” state Sen. Joseph Addabbo Jr. (D-Howard
Beach) wrote in a letter last week to Meryl Tisch,
Chancellor at Large on the New York State Board of
Regents. “In a global economy, it is imperative that our
students have the ability to speak multiple languages as
they enter the workforce,” Addabbo added. “I believe
that the elimination of the Italian Regents exam
diminishes their ability to compete in our world
economy.”

Anthony Julian Tamburri, dean of the John D. Calandra
Italian American Institute at Queens College, has been
spearheading efforts to persuade the state to continue
all the Regents exams it is expected to end. Tamburri
noted only two languages had an increase in enrollment
in high school and college courses and the Advanced
Placement and Regents exams — Italian and Chinese.
Additionally, he said there has been an 18.8 percent
increase in the number of students taking the Italian
Regents between 2005 and 2009, a bigger jump in
interest than that of Spanish, which attracts the largest
number of Regents test takers in the state.

There were 8,250 students who took the Italian test in
2009, the most recent data available from the state. That
makes it the third most popular Regents exam, trailing
behind French, which had 17,188 students take its
Regents in 2009, and the 87,437 pupils who participated
in the Spanish exam the same year.

The proposal to eliminate the Regents exams was
necessary to save the state money as it faces a massive
state budget deficit, state officials said. The Regents
exams cost the state $12.8 million in 2007-08 but is
expected to total about $18.1 million for the current
2010-11 school year. “These actions were taken in
response to budgetary issues and following a long
survey process of education stakeholders by SED to
prioritize cuts according to the needs of the schools,”



said Jonathan Burman, a state Education Department
spokesman.

Tamburri said the interest students have shown in the
Italian Regents should be reason enough for the state to
retain it. “We need to keep all these langauges,”
Tamburri said of Italian, German, Hebrew and Latin.
“We!re in a global world. For us to get rid of these
doesn!t make any sense.”

Margaret Cuomo, the daughter of former Gov. Mario
Cuomo who grew up in Holliswood, and Louis Tallarini,
the chairman of the Italian Language Foundation, wrote
to state legislators and the Board of Regents to keep the
test. “Thousands of New York State high school students
currently study Italian, and the elimination of the Regents
examination in Italian would result in the termination of
many Italian language classes in New York State,” wrote
Tallarini and Cuomo, who is president of the Italian
Language Foundation. They emphasized the need to
teach Italian because of the role Italy has played in the
world over centuries and the large number of Italian-
Americans in the country today. “Italian is the gateway to
the culture and art that have, in many ways, been at the
forefront of the past 500 years of civilization, as we know
it,” Tamburri said. “According to UNESCO figures, Italian
art comprises more than 66 percent of the world!s art.
The relationship between Italian literature and
Shakespeare is a given; likewise, the U.S. legal system
has its roots in the eighteenth-century legal philosopher
Cesare Beccaria.”

Reprinted from the Queens Chronicle, March 3, 2011.
Submitted by Nancy Russo-Rumore, Emerita.

ENROLLMENT IN FOREIGN LANGUAGE
COLLEGE PROGRAMS GREW

Enrollment in foreign language courses at U.S. colleges
and universities rose 6.6% between 2006 and 2009,
according to a study by the Modern Language
Association. The most popular language to study is
Spanish, with 865,000 students signing up to learn the
language in 2009, compared with 765,000 for all other
languages combined. Arabic was the fastest-growing
language -- enrollment grew by 46% -- and was followed
by Korean and Chinese enrollment in growth. However,
there was a 6.7% decrease among foreign language
graduate students.

Reprinted from ACTFL Smartbrief, December 14. 2010.
Submitted by Nancy Russo-Rumore, Emerita.

THE GROWTH OF ASL

While the number of college students studying Spanish,
French and German increased only modestly from 2006
to 2009, enrollment in American Sign Language — the
fourth most-popular language — surged more than 16
percent, according to a new report from the Modern
Language Association. Sign Language professors
suggested various reasons for the rise. They said it
reflected the growing acceptance of American Sign

Language to meet college foreign-language
requirements, and its usefulness as an employment
credential — not only for interpreters, but also for
cognitive psychologists, educators, nurses and even
scuba divers.

With the deep budget cuts of the recession, some
universities have cut back their language programs.
Even so, enrollment in foreign-language classes grew
6.6 percent from 2006 to 2009 — compared with 12.9
percent from 2002 to 2006 — according to the report,
“Enrollments in Languages Other Than English in United
States Institutions of Higher Education, Fall 2009.”

“This is a vulnerable time for language study,” said
Rosemary Feal, executive director of the Modern
Language Association. “But student interest remains
strong.” Foreign-language enrollment in 2009 was
1,682,627, an all-time high. But language courses
accounted for 8.6 percent of college classes, the same
as in 2006. In 1965, the percentage was 16.5. And while
undergraduate language study increased, especially at
two-year institutions, graduate-school foreign-language
enrollment declined 6.7 percent from 2006 to 2009.

As in past years, Spanish accounted for more than half
of all foreign-language study. A few languages with clear
geopolitical importance had larger increases than
American Sign Language: Arabic, the fastest growing,
was up 46 percent, Korean 19 percent and Chinese 18
percent.

After long debate about whether American Sign
Language is a real language — and whether it qualifies
as a foreign language — a few universities now offer a
major or minor in it, and many more accept Sign
Language for their foreign language requirement. More
than 90,000 students enrolled in Sign Language classes
last year, compared with only 4,304 in 1995. Many
colleges have long waiting lists of students trying to get
into introductory ASL classes, a substantial share of
them turning to Sign Language because of their previous
difficulties learning European languages.

 “Some students take it because when they took Spanish
or French in high school, it was horrific and they think
this will be better,” said Amy Ruth McGraw, who teaches
at the University of Iowa, where about 200 students
study Sign Language. “And if their problem was auditory,
or the accent, this might be better. But if it was
memorizing vocabulary and grammar, this isn!t going to
be any better.”

According to the Modern Language Association, only
about half the nation!s colleges now include foreign-
language study as a requirement for graduation, down
from about two-thirds 15 years ago. At the University of
Rochester, where the language requirement has been
dropped, Sign Language enrollment has remained
strong. “ASL is our second largest language,” said Ted
Supalla, director of Rochester!s ASL program. “It gets
almost 10 percent of our undergraduates, almost equal



to Spanish.”

It does not hurt that, in a time of high unemployment, the
job market for Sign Language interpreters is strong. “The
demand for nationally certified ASL interpreters is huge,
and as a freelance interpreter, you can make $40 to $60
an hour,” said Dennis Cokely, director of the ASL
program at Northeastern University. Many students say
their interest in sign language is more about the allure of
communicating without spoken words. “My generation
has grown up seeing American Sign Language in
television shows and movies, and it just looks so cool,”
said Anne Dunn, a junior at the University of Vermont. “I
started because we have a language requirement here.
But Sign Language is so visual, so exciting, that I got
hooked and kept going.” Ms. Dunn said she and others
were trying to persuade the university to let them minor
in American Sign Language.

Many students take aesthetic pleasure in Sign
Language. Emily Brown, a Sign Language student at
Wesleyan University, talks excitedly about watching deaf
poetry on YouTube, and “rhyming” words like “stars” and
“socks,” whose signs share a hand shape and motion. “I
imagine myself painting pictures in the air,” said Ms.
Brown, a junior majoring in English, and serving as an
ASL Teaching Assistant. “It feels more poetic than other
languages. It!s such a great way to express things you
can!t quite express verbally.”

Reprinted from The New York Times, December 8, 2010
Submitted by Robin Portnoy, East Meadow High School

SHANGHAI SCHOOLS! APPROACH
PUSHES STUDENTS TO TOP OF TESTS

In Li Zhen!s ninth-grade mathematics class here last
week, the morning drill was geometry. Students at the
middle school affiliated with Jing!An Teachers! College
were asked to explain the relative size of geometric
shapes by using Euclid!s theorem of parallelograms.
“Who in this class can tell me how to demonstrate two
lines are parallel without using a proportional segment?”
Ms. Li called out to about 40 students seated in a
cramped classroom. One by one, a series of students at
this medium-size public school raised their hands. When
Ms. Li called on them, they each stood politely by their
desks and usually answered correctly. They returned to
their seats only when she told them to sit down.

Educators say this disciplined approach helps explain
the announcement this month that 5,100 15-year-olds in
Shanghai outperformed students from about 65
countries on an international standardized test that
measured math, science and reading competency.
American students came in between 15th and 31st place
in the three categories. France and Britain also fared
poorly.

Experts said comparing scores from countries and cities
of different sizes is complicated. They also said that the
Shanghai scores were not representative of China, since

this fast-growing city of 20 million is relatively affluent.
Still, they were impressed by the high scores from
students in Shanghai. The results were seen as another
sign of China!s growing competitiveness. The United
States rankings are a “wake-up call,” said Arne Duncan,
the Secretary of Education.

Although it was the first time China had taken part in the
test, which was administered by the Organization for
Economic Cooperation and Development, based in
Paris, the results bolstered this country!s reputation for
producing students with strong math and science skills.
Many educators were also surprised by the city!s strong
reading scores, which measured students! proficiency in
their native Chinese. The Shanghai students performed
well, experts say, for the same reason students from
other parts of Asia — including South Korea, Singapore
and Hong Kong — do: Their education systems are
steeped in discipline, rote learning and obsessive test
preparation.

Public school students in Shanghai often remain at
school until 4 p.m., watch very little television and are
restricted by Chinese law from working before the age of
16. “Very rarely do children in other countries receive
academic training as intensive as our children do,” said
Sun Baohong, an authority on education at the Shanghai
Academy of Social Sciences. “So if the test is on math
and science, there!s no doubt Chinese students will win
the competition.”

But many educators say China!s strength in education is
also a weakness. The nation!s education system is too
test-oriented, schools here stifle creativity and parental
pressures often deprive children of the joys of childhood,
they say. “These are two sides of the same coin:
Chinese schools are very good at preparing their
students for standardized tests,” Jiang Xueqin, Deputy
Principal at Peking University High School in Beijing,
wrote in an opinion article published in The Wall Street
Journal shortly after the test results were announced.
“For that reason, they fail to prepare them for higher
education and the knowledge economy.” In an interview,
Mr. Jiang said Chinese schools emphasized testing too
much, and produced students who lacked curiosity and
the ability to think critically or independently. “It creates
very narrow-minded students,” he said. “But what China
needs now is entrepreneurs and innovators.”

This is a common complaint in China. Educators say an
emphasis on standardized tests is partly to blame for the
shortage of innovative start-ups in China. And
executives at global companies operating here say they
have difficulty finding middle managers who can think
creatively and solve problems. In many ways, the
system is a reflection of China!s Confucianist past.
Children are expected to honor and respect their parents
and teachers. “Discipline is rarely a problem,” said Ding
Yi, Vice Principal at the middle school affiliated with
Jing!An Teachers! College. “The biggest challenge is a



student who chronically fails to do his homework.”

While the quality of schools varies greatly in China (rural
schools often lack sufficient money, and dropout rates
can be high), schools in major cities typically produce
students with strong math and science skills.

Shanghai is believed to have the nation!s best school
system, and many students here gain admission to
America!s most selective colleges and universities. In
Shanghai, teachers are required to have a teaching
certificate and to undergo a minimum of 240 hours of
training; higher level teachers can be required to have
up to 540 hours of training. There is a system of
incentives and merit pay, just like the systems in some
parts of the United States. “Within a teacher!s salary
package, 70 percent is basic salary,” said Xiong Bingqi,
a professor of education at Shanghai Jiaotong
University. “The other 30 percent is called performance
salary.” Still, teacher salaries are modest, about $750 a
month before bonuses and allowances — far less than
what accountants, lawyers or other professionals earn.

While Shanghai schools are renowned for their test
preparation skills, administrators here are trying to
broaden the curriculums and extend more freedom to
local districts. The Jing!An school, one of about 150
schools in Shanghai that took part in the international
test, was created 12 years ago to raise standards in an
area known for failing schools. The principal, Zhang
Renli, created an experimental school that put less
emphasis on math and allows children more free time to
play and experiment. The school holds a weekly talent
show, for example.

The five-story school building, which houses grades
eight and nine in a central district of Shanghai, is rather
nondescript. Students wear rumpled school uniforms,
classrooms are crowded and lunch is bused in every
afternoon. But the school, which operates from 8:20 a.m.
to 4 p.m. on most days, is considered one of the city!s
best middle schools.

In Shanghai, most students begin studying English in
first grade. Many middle school students attend extra-
credit courses after school or on Saturdays. A student at
Jing!An, Zhou Han, 14, said she entered writing and
speech making competitions and studied the erhu, a
Chinese classical instrument. She also has a math tutor.
“I!m not really good at math,” she said. “At first, my
parents wanted me to take it, but now I want to do it.”

Reprinted from The New York Times, December 29,
2010. Submitted by the Editor.

CHINA AND SCIENCE RESEARCH

China will soon surpass the US as the country that
publishes the most scientific papers -- meaning that,
some say, China is well on its way to leaving the US, the
UK, Germany, Japan and many other countries in the
dust when it comes to scientific endeavors and research.
According to the Guardian, China is currently only

second to the US now, and will be the dominant
publisher of scientific papers by 2013, a report by the
Royal Society says. Furthermore, the "traditional
superpowers of science" are being challenged more and
more by those from the "world's emerging economies,"
including Iran, Tunisia and Turkey, as well as South
Korea and India.

The Royal Society counted papers that had abstracts in
English and that had appeared in peer-reviewed
journals. The report found that, from 1993-2003 and
2004-2008, the US dominated the world's science, but
its share of publications dropped from 26% to 21%.
China's share rose from 4.4% to 10.2%. The UK's share
declined from 7.1% to 6.5% of the world's papers.

The BBC also notes China's rise in the area of science
publishing:  In 1996, the first year of the analysis, the US
published 292,513 papers - more than 10 times China's
25,474. By 2008, the US total had increased very slightly
to 316,317 while China's had surged more than seven-
fold to 184,080.

Previous estimates for the rate of expansion of Chinese
science had suggested that China might overtake the
US sometime after 2020. But this study shows that
China, after displacing the UK as the world's second
leading producer of research, could go on to overtake
America in as little as two years' time. China, says the
BBC, has increased spending on science by 10% since
1999 and now spends over $100 billion on science. In
2006, China's schools graduated as many as 1.5 million
science and engineering students.

Says Chris Llewellyn Smith, Director of Energy
Research at Oxford University and Chair of the Royal
Society's study: "The scientific world is changing and
new players are fast appearing. Beyond the emergence
of China, we see the rise of South-East Asian, Middle
Eastern, North African and other nations... The increase
in scientific research and collaboration, which can help
us to find solutions to the global challenges we now face,
is very welcome. However, no historically dominant
nation can afford to rest on its laurels if it wants to retain
the competitive economic advantage that being a
scientific leader brings."

Indeed, Llewellyn Smith speaks positively about the
globalization of science: Global issues, such as climate
change, potential pandemics, bio-diversity, and food,
water and energy security, need global approaches.
These challenges are interdependent and interrelated,
with complicated dynamics that are often overlooked by
policies and programmes put in place to address them.
"Science has a very important role in addressing global
challenges and collaboration is necessary so that
everybody can agree on global solutions. The more
countries are involved in science, the more innovations
we will have and the better off we will be."

The Royal Society's report should also be a wake-up call
to the US about the need to keep supporting and



strengthening science education in this country. Sure,
we need to keep apace with other countries. Most of all
we need to keep supporting innovation and new
technologies by fostering knowledge and a love of
science in today's children, who will be tomorrow's
scientists.

Reprinted from Care2.com, March 30, 2011. Submitted
by the Editor.

THE NATIONAL IMPERATIVE
FOR LANGUAGE LEARNING

Over the years, our education system has frequently
addressed societal changes. As immigration transformed
U.S. cities, “assimilation” became the goal. The civil
rights movement!s mantra became “access.” Since A
Nation at Risk, our commitment to excellence and equity
has targeted “achievement.”

Then the Internet and rapid globalization introduced new
challenges. In matters of economic development,
national security, and environmental sustainability, what
we do as a nation and in our everyday lives is
increasingly, inextricably intertwined with what
governments, businesses, and individuals do beyond our
borders. To prepare our youths to thrive, our educational
agenda must once again adapt, this time to nurture
“global competence.”

Yet global competence is an area where most American
classrooms are falling short. Consider a class of children
entering kindergarten in the United States. While their
classes may include students from around the world,
global issues and cultures will not be regularly woven
into their schoolwork. They will probably study only one
language—English—until high school, even though they
would learn a second language far more easily if they
began in elementary school. Meanwhile, 20 out of 25
industrialized countries start teaching world languages in
grades K-5, and 21 countries in the European Union
require nine years of language study. International
business leaders are warning that American graduates
may be technically competent but are increasingly
culturally deprived and linguistically illiterate compared
with graduates from other countries competing for the
same jobs.

And we cannot simply assume that English will remain
the world!s dominant language. A recent survey of
Internet users, by language, shows that Chinese is
rapidly approaching English as the most used language
of the Internet. It is clear that, rather than encouraging
linguistic uniformity, communications technologies like
the Internet and the smartphone are creating a vast and
increasingly diverse public sphere where a multiplicity of
languages and points of view will continue to proliferate.

Unlike the days of the Second World War or the Cold
War, the explosive growth of new communications and
transportation technologies means that governments
must now share their decision making power with an

increasingly complex web of stakeholders. This case
was made forcefully in July of last year at a Capitol Hill
policy briefing by former U.S. Ambassador to Russia,
James Collins. Collins noted that during the Cold War,
“we dealt with 12 people in the Politburo in Moscow.
Now in the same region, we deal with 300 to 400 million
people, all of whom expect to participate in the
dialogue.”

It is not simply the case that other nations! global
competitiveness is enhanced by their workers!
proficiency in a specific language, but rather that their
young people gain a competitive and cognitive
advantage by their access to the remarkable skill set that
comes with being multilingual. Research and experience
show convincingly that language learning makes
students better in the basics—both math and
literacy—and it is high time that Americans were no
longer bound by their linguistic limits.

Regrettably, only 25 percent of elementary schools in
the United States offered any world languages in 2008,
down from 31 percent in 1997. American secondary
schools, of course, offer more opportunities, yet
involvement remains distressingly low; currently, only
half of all American high school students take even one
year of a world language. It is not surprising, then, that a
2007 report from the National Academy of Sciences
warned, “The pervasive lack of knowledge of foreign
languages and cultures threatens the security of the
United States as well as its ability to compete in the
global marketplace and produce an informed citizenry.”

Beyond the clear economic and professional advantages
of achieving facility in a language other than English,
learning languages gives tremendous insight into other
cultures. Contemporary world-language instruction goes
well beyond the teaching of verb tense—effective
language programs in schools today introduce students
to the cultures, societies, and communication strategies
of speakers in the target language. In learning about
culture and society, students not only learn the specifics
of those countries or regions, but also develop a set of
skills that will enable them to better understand and
adapt to other cultures more generally. America!s
increasing diversity demands the opportunity for our
students to develop those linguistic and cultural skills
that people in every other part of the world receive as a
core part of their academic programs.

Despite the challenges, there are pockets of excellence
in American schools and college campuses, where
students achieve levels of proficiency that would enable
them to function in a global professional environment.
With the pending reauthorization of the Elementary and
Secondary Education Act, or ESEA, it is a critical time
for members of Congress to understand that
multilingualism is not an option, but an obligation, for the
rising generation of Americans.

Responding to this challenge, U.S. Reps. Rush Holt, D-



N.J., and Paul Tonko, D-N.Y., introduced the Excellence
and Innovation in Language Learning Act in the recently
concluded 111th Congress. The bill proposed measures
to ensure that every young American is provided with the
opportunity to become proficient in a second language
within a generation. This legislation should be
reintroduced as the 112th Congress gets to work and the
reauthorization of the ESEA moves forward.

The Holt-Tonko bill would:

• Provide support for the U.S. Department of Education
to play a leadership role through coordinating with the
departments of State, Defense, and Commerce to
ensure that national security and economic needs are
met; disseminating research-based best practices;
encouraging innovative technology platforms; and
providing study-abroad opportunities for students and
teachers;

• Establish a stronger state role through state foreign
language and international education councils that bring
together economic and educational sectors to assess
needs; stimulate expansion of research based practices
and innovations; and address the shortage of world
language teachers; and

• Support partnerships at the local level to stimulate and
expand effective programs in a wider range of world
languages and cultures, starting in the early grades.

Our students deserve an education that prepares them
to be global citizens—and proficiency in at least one
language other than English is a critical part of this
preparation. Now is the time to make this critical
investment in the future of American leadership,
prosperity, and national security. Second language
learning not only enhances the global competitiveness of
the United States and the global competence of
individual American students, it also helps students to
learn their first language more effectively and deeply,
and gives them access to a larger palette of colors with
which to paint their world.

Essential in the formula for a world-class education is an
urgent need for schools to produce students who
actually know something about the world—its cultures
and languages, and how its economic, environmental,
and social systems work. Language learning is a central
part of what high-performing nations are doing to make
their students and their societies globally
competitive—virtually all of the highest-performing
nations on the recent Program for International Student
Assessment exam require second-language learning. At
this defining moment in American education, we sell
ourselves short if we do not strive for schools that
prepare students for an interconnected world driven by
the demands and opportunities of globalization.

This article was written by Anthony W. Jackson, Vice
President for Education at the Asia Society, in New York
City; Charles E. M. Kolb, President of the Committee for

Economic Development, based in Washington; and John
I. Wilson, Executive Director of the National Education
Association, also in Washington.

Reprinted from The National Imperative for Language
Learning, January 26, 2011. Submitted by Irma
Evangelista, President of NYCAFLT.

INTERNET WORLD USERS BY LANGUAGE
 (Top 10 Languages in Millions)

English 536.6
Chinese  444.6
Spanish  153.3
Japanese  99.1
Portuguese  82.5
German  75.2
Arabic 65.4
French  59.8
Russian  59.7
Korean  39.4

Reprinted from InternationalWorldStats.com. Submitted
by the Editor.

LEARNING A SECOND LANGUAGE
PROTECTS AGAINST ALZHEIMER'S

Want to protect against the effects of Alzheimer's? Learn
another language. That's the takeaway from recent brain
research, which shows that bilingual people's brains
function better and for longer after developing the
disease.

Psychologist Ellen Bialystok and her colleagues at York
University in Toronto recently tested about 450 patients
who had been diagnosed with Alzheimer's. Half of these
patients were bilingual, and half spoke only one
language. While all the patients had similar levels of
cognitive impairment, the researchers found that those
who were bilingual had been diagnosed with Alzheimer's
about four years later, on average, than those who
spoke just one language. And the bilingual people
reported their symptoms had begun about five years
later than those who spoke only one language.

"What we've been able to show is that in these
patients… all of whom have been diagnosed with
Alzheimer's and are all at the same level of impairment,
the bilinguals on average are four to five years older —
which means that they've been able to cope with the
disease," Bialystok said. She presented her findings
today (Feb. 18) here at the annual meeting of the
American Association for the Advancement of Science.
Some results of this research were published in the Nov.
9, 2010 issue of the journal Neurology.

CT brain scans of the Alzheimer's patients showed that,
among patients who are functioning at the same level,
those who are bilingual have more advanced brain
deterioration than those who spoke just one language.
But this difference wasn't apparent from the patients'
behaviors, or their abilities to function. The bilingual
people acted like monolingual patients whose disease
was less advanced. "Once the disease begins to



compromise this region of the brain, bilinguals can
continue to function," Bialystok said. "Bilingualism is
protecting older adults, even after Alzheimer's disease is
beginning to affect cognitive function."

The researchers think this protection stems from brain
differences between those who speak one language and
those who speak more than one. In particular, studies
show bilingual people exercise a brain network called
the executive control system more. The executive
control system involves parts of the prefrontal cortex and
other brain areas, and is the basis of our ability to think
in complex ways, Bialystok said. "It's the most important
part of your mind," she said. "It controls attention and
everything we think of as uniquely human thought."

Bilingual people, the theory goes, constantly have to
exercise this brain system to prevent their two languages
from interfering with one another. Their brains must sort
through multiple options for each word, switch back and
forth between the two languages, and keep everything
straight. And all this work seems to confer a cognitive
benefit — an ability to cope when the going gets tough
and the brain is besieged with a disease such as
Alzheimer's.

"It's not that being bilingual prevents the disease,"
Bialystok told MyHealthNewsDaily. Instead, she
explained, it allows those who develop Alzheimer's to
deal with it better. Moreover, other research suggests
that these benefits of bilingualism apply not only to those
who are raised from birth speaking a second language,
but also to people who take up a foreign tongue later in
life. "The evidence that we have is not only with very
early bilinguals," said psychologist Teresa Bajo of the
University of Granada in Spain, who was not involved in
Bialystok's research. "Even late bilinguals use these very
same processes so they may have also the very same
advantages."

Reprinted from LiveScience, FoxNews.com, February
21, 2911. Submitted by Nicholas Maurantonio. The Mary
Louis Academy.

TEACHERS HELPING TEACHERS

INTEGRATING CONTEMPORARY ALGERIAN R & B
MUSIC IN THE FRENCH CLASSROOM

“How can you make a great class even better?” asked
my principal during a post observation conference.
“Music!” I responded. It seemed logical since many of
my honors students were talented musicians. Little did
he know that I was a bit apprehensive about doing this. I
was ecstatic to find an open-minded administration that
allowed me to have unblocked status on the Internet. I
searched for contemporary Francophone music with
clean lyrics that I could use in various ways with my
students. New, young, emerging French-Algerian female
R & B (Rhythm and Blues) vocalists such as Kenza
Farah, Sheryfa Luna and Zaho kept resurfacing to
stimulate my interest.  They were a steep contrast to the

Algerian women I had seen portrayed in the movie Fille
de Keltoum (2001) by Mehdi Charef where a young
woman returns to Algeria from Switzerland in search of
the mother she had never known. I wanted my
classroom to be inclusive of the Francophone world, to
reflect my state!s curricula and to emphasize
multicultural lessons in lieu of being the conventional
Eurocentric French teacher. I found these artists to be
perfect for my students to relate to because they are
their contemporaries.

While reading the 19th century novel Notre Dame de
Paris by Victor Hugo in an AP class, two songs helped
me bring the setting of Medieval Paris to life.

CHANSON: Au Cœur de la Rue by Kenza Farah

In order to practice for the AP speaking portion of the
exam, students were given two questions to prepare
within an approximate minute and a half time frame.  I
wanted them to demonstrate the following
understandings:  social class and ethnicity similarities
and differences between people of Medieval Paris and
contemporary life in France.

CHANSON: Je Représente by Kenza Farah

Students completed the lyrics with the missing fifty-five
geographical locations - most of them Francophone
cities or countries. Since this is an intermediate class the
first letter of each place was given to them to facilitate
listening comprehension in class. They then had to
categorize these places into French cities, Francophone
countries in Europe, French speaking countries in Africa
and other French speaking Polynesian countries.

CHANSON: Il Avait Les Mots by Sheryfa Luna

I used this song to reinforce the imperfect and present
perfect tenses in my intermediate and advanced classes.
I simply removed all of the fifty verbs from the song and
had students listen several times to replace the verbs in
the correct forms. The subject matter of the song was
also discussed in an AP class during a unit on Personal
Relationships.

Ideally, in a language laboratory or computer room
setting students may work at their own pace stopping the
song, rewinding, or fast forwarding etc.
www.youtube.com also has this same feature for internet
use.

CHANSON: La Roue Tourne by Zaho

This song can be used in a low intermediate class to
reinforce regular and irregular verbs in the present
indicative. The lyrics are easy to follow and comprehend.
Additionally, a comparison with the Roue du Pilori" scene
when discussing the protagonist Quasimodo in Notre
Dame de Paris was also made in a more advanced
class. In this scene, Quasimodo is placed in the pillory, a
round wooden framework, similar to a wheel on a post
with holes for the head and hands. Continued beneath
the Professional Calendar page.



SPRING GENERAL MEMBERSHIP MEETING
May 26, 2011

The LILT Executive Board cordially invites all teachers of Languages other than English to its
annual end-of-year Spring General Membership Meeting. Please join us as we honor our retiring
colleague Anita Ekstam (Connetquot HS), Dr. Patricia Lennon-Murphy (Elmont Memorial HS)
and the recipients of our awards and scholarships. If you know of any LILT member who is
retiring and may meet constitutional requirements for recognition, please contact Anahí Walton-
Schafer as soon as possible at (631) 331-0543 or awaltonschafer@liltfl.org.

DATE:   Thursday, May 26, 2011

TIME:        4:00PM-7:30PM

PLACE:    Holiday Inn Plainview: 215 Sunnyside Boulevard (LIE exit 46) Plainview, NY 11803

COST:       $30.00 appetizer, choice of entrée (chicken, fish, beef or vegetarian), dessert,
coffee, tea, and soda.

R.S.V.P.:    Friday May 20, 2011

SEND CHECK TO: Anahí Walton-Schafer, 3 Druid Hill Road, Belle Terre, NY 11777

From LIE: take exit 46 N and continue on Service Road N to 215 SUNNYSIDE BLVD.
"

From Northern State Parkway: Take exit 38 (SUNNYSIDE BLVD) toward PLAINVIEW. Turn
right onto SUNNYSIDE BLVD for 0.3 miles to 215 SUNNYSIDE BLVD.
! ! ---------------------------------------------------------------------------------------------------------------------

SPRING GENERAL MEMBERSHIP MEETING
May 26, 2011

Name(s): ___________________________________________________________________

Phone (Home):________________________ (School): ______________________________   

Total Enclosed ($30.00 per person, payable to LILT): $ ___________________

MAIL THE ABOVE FORM AND YOUR CHECK PAYABLE TO LILT, BY MAY 20th TO:

Anahí Walton-Schafer, 3 Druid Hill Rd., Belle Terre, NY 11777



PROFESSIONAL CALENDAR
2011

Apr. 1 Pompeii The Exhibit, Discovery Times
Square, 226 W. 44th Street, NYC

Apr. 29 & 30 NYSAFLT Colloquium, Albany

May 26 LILT Spring General Membership
Meeting, Holiday Inn, Plainview

May 28 AATILI General Meeting and
Scho la rsh ip  Awards ,  Pompei
Restaurant, West Hempstead

Jun. 29-Jul. 7 ALSTA Conference, Seattle

Jul. 6-9 AATF Annual Convention, Montréal

Jul. 6-9 AATSP Annua l  Confe rence ,
Washington, DC

Aug. 2-4 NYSAFLT Summer Institute, SUNY at
Oneonta

Oct. 14-16 NYSAFLT Annual Conference,
Rochester

Nov. 5 LILT Annual Conference, SUNY at
Old Westbury

Nov.18-20 AATG Annual Meeting, Denver

Nov.18-20 ACTFL Annual Convention and World
Languages Expo, Denver

TEACHERS HELPING TEACHERS (Continued)

INTEGRATING CONTEMPORARY ALGERIAN R & B
MUSIC IN THE FRENCH CLASSROOM

He is exposed to public scorn in the main square as
punishment for a slight misunderstanding with a
policeman.  In Medieval Paris, the location for such
mockery was la Place de Grève.

In conclusion, these budding artists and their music have
made teaching and learning French very stimulating for
my classes. Most students were very receptive to them.
Some students even downloaded their favorite songs
onto their personal iPods. Hats off to the R & B singers
of Algerian origin! May they continue to enlighten a spark
in my students!

Submitted by Lorraine, Locust Valley Central School
District.

THE PURPOSE OF THE LILT NEWSLETTER

The purpose of the LILT Newsletter is to"share with"the
membership ideas, methods and sound pedagogy,
devoid of personality and aggrandizement, that can be
used in classrooms. (In the section called Teachers
Helping Teachers, recognition is given to any teacher
who takes the time to share with LILT members through
its"newsletter.) The LILT Newsletter also recognizes and
applauds any of its members for professional achieve-
ments " (Congratu lat ions section), and highlights
outstanding teacher members in the Spotlight on…"

feature. LILT sincerely appreciates and welcomes such
items as it fosters the professional work of LOTE
teachers and departments across Long Island."

Your article should be well written, concise, and to the
point. Kindly limit your personal observations unless they
are critical to your primary thesis. The editor reserves
the right to revise portions of your article that may be too
long, not long enough to clearly state what you had in
mind (The editor will write to you and ask for further
clarification.), and make corrections to grammar and
punctuation. Please limit your article to one standard

page (8.5” x 11”) in 10 point Helvetica font.

Space is always a primary concern as to where your
article may be placed. It may be a part of an upcoming
edition, or saved for a future edition.

Since there are many districts throughout Long Island, it
would be impossible space-wise for the LILT Newsletter
to include articles more suited in a district publication of
departmental news and/or accomplishments from"LOTE
departments. They might also be construed as an effort
to give a particular district a public relations opportunity
which could then present a problem for LILT."

The editor looks forward to hearing from you.

FOOD FOR THOUGHT

“Poetry, indeed, cannot be translated; and, therefore, it
is the poets that preserve the languages; for we would
not be at the trouble to learn a language if we could have
all that is written in it just as well in a translation. But as
the beauties of poetry cannot be preserved in any
language except that in which it was originally written,
we learn the language.” Samuel Johnson, English poet,
essayist, moralist, biographer, and lexicographer (1709-
1784)

“Cowardice asks the question, 'Is it safe?' Expediency
asks the question, 'Is it politic?' Vanity asks the question,
'Is it popular?' But, conscience asks the question, 'Is it
right?' And there comes a time when one must take a
position that is neither safe, nor politic, nor popular but
one must take it because one's conscience tells one that
it is right.” Martin Luther King, Jr., American clergyman,
activist and civil rights leader (1929-1968)

“By three methods we may learn wisdom: first, by
reflection, which is noblest; second, by imitation, which is
easiest; and third by experience, which is the bitterest.”
Confucius, Chinese philosopher (551 BC-479 BC)

Thank you to Gene Lowenberg, Michele Ortiz, Nancy
Russo-Rumore, Ron Taub, and Anahí Walton-Schafer,
for proofreading this edition.



Richard Gentile
LILT Newsletter Editor
99 Soundview Road
Huntington, NY 11743

MEMBERSHIP IS FOR THE CALENDAR YEAR

PLEASE CUT HERE !-----------------------------------------------------------------------------------------------------------------------

   

MAIL-IN MEMBERSHIP APPLICATION ONLY (Go to LILTFL.ORG to register on-line.)

P R I N T  V E R Y  C A R E F U L L Y  I N  B O L D  B L U E  O R  B L A C K  I N K .

*REQUIRED FIELDS

Last Name* _______________________________ " New, First Name* _________________________________

Former Last Name _________________________________

Home Address* __________________________________________________________________________" New

City* ______________________________________________ State*_________________ Zip* ____________

Home Phone* (          ) ____________________ " New, Home Fax (          ) ________________________ " New

E-MAIL ADDRESS*______________________________________________________________________ " New

School Name/District _____________________________________________________________________ " New

School Address ________________________________" New, State _________________ Zip _____________

School Phone* (          ) ____________________ " New, School Fax* (         ) _______________________ " New

Languages and levels you teach.* _________________________________________________________________

Dues* (check one):   " $20 Individual   " $10 Full-Time Student   " $10 Emeritus   " $500 Lifetime

" I am a NEW LILT member*.               " I am RENEWING my LILT membership*.

" I am interested in being a JUDGE for the LILT Student Foreign Language Competition*.

Make check PAYABLE TO LILT and mail to: Ron Taub, 16 Radford Road, Lake Grove, New York 11755


